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ABSTRACT 

Examining Sustainable Development Goals (SDGs) across South Asian nations—Bangladesh, 

Bhutan, India, Maldives, Nepal, Pakistan, and Sri Lanka—reveals socio-economic and 

political challenges. Using World Bank, IMF, WHO, and FAO data, this study addresses 

complex hurdles hindering SDG achievement, focusing on poverty (SDG 1), health (SDG 3), 

education (SDG 4), and economic growth (SDG 8). The presented economic statistics 

underscore the urgent need for substantial measures. The study advocates for Developed 

Countries (DCs) to play a pivotal role, proposing at least one percent of GNP in development 

assistance. Success in SDG implementation requires good governance and structural reforms. 

The study promotes DC assistance to Under Developed Countries (UDCs), encouraging 

shared experiences to overcome challenges. The outcomes guide South Asian countries in 

crafting effective economic policies for SDG attainment by 2030. Additionally, exploring 

sustainability in Pakistani Higher Education Institutions, the research reviews 26 HEC- 

published studies. Synthesizing these studies uncovers progress and challenges in achieving 

Education for Sustainable Development (ESD). Stakeholders, including administrators, 

leaders, teachers, and students, contribute to the transformative process. The analysis 

emphasizes governance, communication, coordination, campus outreach, and addresses 

challenges. Emphasizing logistical support and quality education (SDG 4) aligns with SDGs. 

The study serves as a guide for educators, policymakers, and curriculum developers to foster 

Sustainable Development, aiding researchers in framing questions for sustainable 

development goals. 
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INTRODUCTION 

The transformative power of education, 

fostering innovation, critical thinking, and a 

commitment to social justice, lies at the 

heart of societal evolution. A hallmark of 

the best education systems is their ability to 

prepare individuals not only for success and 

productivity but also as critical, civilized, 

and engaged members of society. This 

ethos is underlined by the United Nations 

Convention on the Rights of the Child, 

forming the bedrock for the expansion of 

quality learning opportunities and the 

cultivation of qualified teachers. 

Sustainable Development Goal 4 further 

emphasizes the significance of this, 

aspiring to significantly increase the 

number of qualified teachers by 2030, 

highlighting the need for international 

cooperation in developing countries. 

Within the sphere of higher 

education, sustainability is a multifaceted 

focus that encompasses research, 

education, university operations, and 

community engagement to enhance 

sustainable development. Education for 

Sustainable Development (ESD) 

accentuates the pivotal role of educational 

institutions in addressing social, economic, 

and environmental issues through curricula, 

ensuring equal participation from teachers, 

administrators, students, and related 

communities in fostering sustainable 

behaviors. A crucial step forward involves 

gaining insights into the initiatives and 

challenges faced by governments and 

related industries, especially the education 

sector, both locally and globally. This 

review meticulously examines the progress 

and challenges of ESD in the Pakistani 

higher education context, resulting in a 

systematic engagement in sustainable 

behaviors. 

The role of ESD in higher education 

extends beyond the imparting of knowledge 

to acquiring generic sustainability 

competence. This involves building 

capacities for forward-thinking, dealing 

with uncertainty, interdisciplinary 

collaboration, trans-cultural understanding, 

and cooperation. The global demand for 

ESD in Higher Education Institutions 

(HEIs) is evident, with initiatives such as 

UNESCO chair programs launched in 1992 

advocating for knowledge transfer across 

borders. A comprehensive review of the 

United Nations Decade of Education for 

Sustainable Development (UN-DESD) 

underscores universities' role in advancing 

research, teacher training programs, 

community awareness, and fostering 

individual and societal responsibility. 

Pakistan, aligning with the UN's 

2030 agenda for Sustainable Development 

Goals (SDGs), has embraced ESD as a 

national agenda. SDG 4 places a specific 

emphasis on acquiring the necessary 

knowledge and skills to promote 

sustainable development. This research 

endeavors to scrutinize the progress, 

obstacles, and effective strategies for 

sustainability within the diverse dimensions 

of Pakistani higher education. Notably, the 

paper’s novelty lies in its systematic 

review, addressing the dearth of extensive 

reviews, particularly systematic reviews, 

that have highlighted the challenges 

associated with achieving sustainable 

development goals in higher education 

institutions in Pakistan. The analysis 

presented herein is poised to guide 

educators, managers, policymakers, 

curriculum developers, and researchers in 

their respective roles, shedding light on the 

country’s position in achieving sustainable 

development goals. Commencing with 

background information, followed by 

materials and methods, findings, 

challenges,    a    proposed    model,    and 

concluding with suggestions, limitations, 
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and future research directions, this paper 

seeks to provide a comprehensive 

exploration of the progress and challenges 

in achieving sustainability in higher 

education in Pakistan. 

 
JUSTIFICATION OF THE STUDY 

The rationale for this research stems from 

the overarching objective of the Sustainable 

Development Goals (SDGs) to surpass the 

Millennium Development Goals (MDGs) 

and offer a comprehensive vision for the 

progress of all nations. The SDGs are 

designed as universal objectives, presenting 

substantial challenges not only for 

developing countries but also for developed 

nations. They call for a profound 

transformation in societies and economies 

towards sustainability, contributing 

significantly to the global endeavor for 

sustainable development. While all SDGs 

are universally applicable, their 

implications vary based on national 

contexts. 

This study is particularly relevant 

for South Asian countries, aiming to 

identify the most substantial 

transformational challenges posed by 

different SDGs and targets within their 

unique implementation contexts. By 

conducting a preliminary analysis, the 

research seeks to shed light on the specific 

challenges that the adoption and 

implementation of SDGs, in their current 

form, may pose to South Asian countries in 

terms of their societies and economies. This 

investigation aligns with the broader theme 

of the research paper, which focuses on 

exploring the challenges and strategies 

related to sustainable development in South 

Asia, with a specific emphasis on the higher 

education landscape in Pakistan. 

RESEARCH OBJECTIVES 

The study sets out to accomplish the 

following objectives: 

a. Pinpoint specific goals and targets 

in the SDGs framework that present 

the most significant 

transformational challenges in 

South Asian Countries (SA). 

b. Conduct an in-depth analysis of 

factors influencing the attainment of 

SDG targets in the South Asian 

region. 

c. Provide practical policy 

recommendations to facilitate the 

achievement of SDG targets, 

tailored to the unique challenges 

and opportunities within South 

Asia, with a focus on Pakistani 

higher education. 

 
RESEARCH METHODOLOGY 

The research employs a transparent and 

reproducible methodology to assign 

relative scores to each Sustainable 

Development Goals (SDGs) target, 

considering their varied significance in 

diverse contexts. This method involves 

multiple assessors independently scoring 

targets based on three criteria: applicability, 

implementability, and transformational 

impact (both within the specific country 

and for South Asian countries overall). The 

aggregated and averaged scores aim to 

provide an unbiased assessment, guiding 

country-specific attention to areas crucial 

for advancing sustainable development 

locally and globally. This approach 

facilitates the creation of focused and 

effective implementation strategies for 

achieving SDGs in the unique domestic 

context of South Asian countries, with a 

particular emphasis on Pakistani higher 

education. 
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RESEARCH QUESTIONS 

Research Question 1: What SDGs and 

targets present substantial challenges in 

South Asian Countries' transformational 

context? 

Research Question 2: How do various 

factors impact the attainment of targets 

associated with Sustainable Development 

Goals (SDGs) in the South Asian region? 

Research Question 3: How can policy 

recommendations effectively address 

challenges and achieve SDG targets in 

South Asia, particularly in Pakistani higher 

education? 

 
SUSTANABILITY AND 

EDUCATIONAL INITIATIVES FOR 

SUSTAINABLE DEVELOPMENT 

(EISD) 

This section provides a comprehensive 

examination and historical context of 

Sustainable Development (SD). 

Originating in the Brundtland report (1987) 

by the World Commission on Environment 

and Development, titled "Our Common 

Future," SD was defined as a development 

that meets present needs while ensuring 

worthwhile outcomes for future 

generations. The report delved into 

contributors to environmental issues, 

exploring the influences of social, 

economic, and political development on 

environmental concerns. Globally 

embraced by governments and non- 

government organizations, the paradigm of 

SD gained momentum, with the 1992 Rio 

de Janeiro conference producing an action 

plan for socio-economic development and 

natural resource preservation, emphasizing 

the application of Education for Sustainable 

Development (ESD) to enhance critical 

awareness in handling uncertain situations. 

SD encompasses three dimensions: society, 

economy, and environment. ESD plays a 

pivotal role in equipping individuals with 

the knowledge, skills, and attitudes to make 

decisions that enhance the quality of life. 

Higher Education Institutions (HEIs) bear 

the responsibility of promoting SD through 

their operations, research, and outreach 

activities. The 2030 Agenda for Sustainable 

Development underscores the success of an 

education system in developing individuals 

capable of lifelong learning, adapting to 

future challenges, and thriving in a dynamic 

society and environment. UNESCO posits 

that SD can be achieved through holistic 

and pluralistic approaches to ESD, with the 

former emphasizing theory and content- 

specific awareness and the latter focusing 

on pedagogy. ESD content aims to enhance 

conceptual understanding of the three 

dimensions of sustainability, emphasizing 

their interconnectedness. Pluralism, 

incorporating diverse beliefs and 

perspectives, proves crucial in addressing 

sustainability issues, fostering innovative, 

learner-centered democratic strategies. The 

amalgamation of holism and pluralism in 

ESD strives to enhance students' cognition, 

enabling practical sustainable behaviors. A 

holistic approach at a higher grade level 

significantly impacts knowledge, while a 

pluralistic approach influences a positive 

attitude. Globally, universities engage in 

initiatives such as 'greening the campuses' 

movements, curriculum enrichment for 

sustainability, and specialized programs 

fostering awareness and community 

engagement, as exemplified by the 

University of Guyana's School of Earth and 

Environmental Sciences. International 

literature showcases universities forming 

networks on ESD, achieving higher levels 

of sustainability through strategic alliances 

that share experiences and technical 

expertise. In Chile, a consortium among six 

universities evaluates management 

practices leading to sustainability, 
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emphasizing education methodologies 

applicable at various academic levels. 

The literature review also highlights 

the positive response of the government of 

Pakistan to the mandate of SD. The 

National Education Policy (2017) 

recognizes the importance of ESD in 

enhancing the quality of human life through 

education. Proposals include transforming 

curricula for environmental sustainability, 

establishing independent environment 

divisions in agricultural and engineering 

universities, and implementing green 

practices in HEIs. In summary, globally and 

theoretically, higher education institutes 

exhibit active engagement in reshaping 

their teaching, learning, and research 

methodologies, leading to the discovery of 

new models, competencies, and 

innovations contributing to sustainable 

development. 

 
RESEARCH RESULTS 

Examining Sustainable Development Goals 

(SDGs) across South Asian nations, 

including Bangladesh, Bhutan, India, 

Maldives, Nepal, Pakistan, and Sri Lanka, 

brings to light pervasive socio-economic 

and political challenges. Utilizing data from 

World Bank, IMF, WHO, and FAO, a 

meticulous analysis underscores complex 

hurdles hindering the achievement of 

SDGs, with a specific emphasis on poverty 

(SDG 1), health (SDG 3), education (SDG 

4), and economic growth (SDG 8). The 

economic statistics presented in this study 

highlight an urgent need for substantial and 

immediate measures to address the 

identified challenges, emphasizing the role 

of Developed Countries (DCs). Advocating 

for the allocation of at least one percent of 

Gross National Product (GNP) in 

development assistance, the study 

recognizes the pivotal role DCs can play in 

the   success   of   SDG   implementation 

through good governance and structural 

reforms. Particular emphasis is placed on 

the proactive role of Developed Countries 

(DCs) in assisting Under Developed 

Countries (UDCs), fostering shared 

experiences to overcome challenges. The 

outcomes of this research aim to guide 

South Asian countries, including Pakistan, 

in formulating and implementing effective 

economic policies conducive to achieving 

SDGs by the target year of 2030. Delving 

into sustainability within Pakistani Higher 

Education Institutions, the research reviews 

26 studies published by the Higher 

Education Commission (HEC). 

Synthesizing these studies reveals both 

progress and challenges in the realm of 

Education for Sustainable Development 

(ESD). Key stakeholders, including 

administrators, leaders, teachers, and 

students, are identified as integral 

contributors to the transformative process. 

The analysis underscores the significance 

of governance, communication, and 

coordination in Pakistani Higher Education 

Institutions, with a specific focus on 

campus outreach. Addressing challenges in 

the implementation of sustainable practices 

is crucial. Moreover, highlighting the 

importance of logistical support and quality 

education (SDG 4), the study aligns 

institutional efforts with the broader 

objectives of the Sustainable Development 

Goals. 

This comprehensive study serves as a 

valuable guide for educators, policymakers, 

and curriculum developers, offering 

insights to foster Sustainable Development 

within higher education institutions in 

Pakistan. Additionally, it aids researchers in 

formulating pertinent questions that 

contribute to the achievement of sustainable 

development goals in the Pakistani context 

and beyond. 
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CONCLUSION 

In conclusion, this research paper has 

provided a comprehensive exploration of 

Sustainable Development Goals (SDGs) 

across South Asian nations, shedding light 

on the intricate challenges faced by 

Bangladesh, Bhutan, India, Maldives, 

Nepal, Pakistan, and Sri Lanka. The 

meticulous analysis, drawing on data from 

prominent global institutions, has 

emphasized the multifaceted hurdles 

impeding the achievement of SDGs, with a 

specific focus on poverty (SDG 1), health 

(SDG 3), education (SDG 4), and economic 

growth (SDG 8). The presented economic 

statistics underscore the urgent need for 

substantial and targeted measures, with a 

compelling advocacy for Developed 

Countries (DCs) to actively contribute by 

allocating at least one percent of their Gross 

National Product (GNP) in development 

assistance. The success of SDG 

implementation, as highlighted in this 

study, hinges on the pillars of good 

governance and structural reforms. 

Furthermore, the research directs attention 

to Pakistani Higher Education Institutions, 

offering a rigorous review of 26 studies 

published by the Higher Education 

Commission (HEC). This examination has 

unveiled both progress and challenges in 

the realm of Education for Sustainable 

Development (ESD). Stakeholders, 

including administrators, leaders, teachers, 

and students, are identified as pivotal 

contributors to the transformative process. 

Governance, communication, and 

coordination within Pakistani Higher 

Education Institutions are underscored, 

emphasizing the significance of campus 

outreach and addressing implementation 

challenges. The study emphasizes the 

importance of logistical support and quality 

education (SDG 4), aligning institutional 

efforts with the broader objectives of the 

Sustainable Development Goals. 

This research serves not only as a valuable 

guide for educators, policymakers, and 

curriculum developers but also as a crucial 

contribution to the ongoing dialogue on 

sustainable development in South Asia. As 

the region strives to meet the SDGs, the 

insights and recommendations presented in 

this paper offer strategic directions and 

considerations, contributing to the 

collective pursuit of a sustainable and 

inclusive future for the countries under 

scrutiny. 

 
FURTHER RESEARCH AND 

LIMITATIONS 

While this study provides valuable insights 

into Sustainable Development Goals 

(SDGs) in South Asian nations and the 

challenges within Pakistani Higher 

Education, there are opportunities for 

further investigation and considerations of 

certain limitations. Future research could 

explore a more detailed comparative 

analysis of SDG progress among South 

Asian countries, delve into specific sectors, 

conduct longitudinal studies to track 

developments, and assess the impact of 

recommended policies. However, data 

constraints, regional specificity, temporal 

scope, and subjective assessments are 

acknowledged limitations. Despite these 

constraints, this study lays the groundwork 

for continued research, aiming to stimulate 

ongoing discussions on sustainable 

development in South Asia. 
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